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Preface
 In order to promote ESD in the 
Lao PDR, the University of the 
Sacred Heart, Tokyo has been 
conducting an ESD project under 
the t i t le of ‘Creating “ESD 
Communities” in Rural and Urban 
Areas’. The project has been 
implemented in Laos with the 
cooperation of the Ministry of 
Education and Sports, Research 
Institute for Educational Sciences 
(RIES) and the Participatory 
Development Training Center 
(PADETC). 

The outcome of this project is a 
package consisting of a DVD, 
poster and booklet series which 
were made to improve the quality 
of education in Laos targeting 
teachers, principals and provincial 
educational office authorities in 
order to help all partners create 
an Education for Sustainable 

Development (ESD) community 
and promote ESD values in Laos, 
towards the ultimate goal of 
sustainable development.

However, all the partners of this 
ESD project are concerned not 
only with educational problems 
but  a lso with the general 
development situation and trends 
in Laos. We strongly believe that 
education is a highly significant 
factor influencing development. 

Education and development are 
closely linked with each other and 
should ref lect  each other. 
Therefore all the people who are 
involved in education must 
capture and understand societal 
development and how Laos is 
changing. In addition, the authors 
considered the importance of 
localizing education and linking it 

to the roots of Lao culture, values 
and  iden t i t y  i n  o rde r  to 
successfully promote an ESD 
model in Laos.

In booklet one, the story starts 
f rom deve lopment  i s sues 
generally and then moves to 
education, questioning the 
cu r ren t  deve lopment  and 
education models, and suggesting 
an alternative model for education 
– Education for Sustainable 
Development.

In booklet two, you will find more 
information about how to build an 
ESD community and weave ESD 
values and practice into daily 
teaching and life skills inside and 
outside the classroom.

In booklets three and four, you 
will find tips for implementing 

two ESD tools – Wisdom Box and 
Design for Change.

We would like to thank all the 
people involved in all aspects of 
the producing, shooting, editing, 
writing, designing and illustrating 
this package. A special thanks 
must go to all the teachers, 
s t u d e n t s  a n d  c o m m u n i t y 
members featured in the booklets 
and DVD series.

      
Regards,     
The ESD Team of PADETC, the 
University of the Sacred Heart, 
Tokyo, and the Research Institute 
for Educational Sciences (RIES), 
Laos.
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We use these symbols in the 
following booklets:

[Stop and think]:
Think and reflect by 
yourself

[Head]: 
Nurturing the 
students’ Head

[Culture]: 
Knowledge and 
connection to culture

[Heart]: 
Nurturing the 
students’ Heart

[Environment]:
Knowledge and 
connection to the 
environment

[Hand]: 
Nurturing Active 
Youth

[Economy]:
Knowledge and 
connection to the 
economy

[Home, community and 
school]: 
Engaging home, school and 
community

[Balanced development]: 
A balance of cultural, 
environmental and 
economic content

[Check]: 
How teachers can 
observe and 
evaluate students

[Question]: 
Teachers ask a question 
to students

[Handout]: 
Give out the handout. (If you 
don’t have a copier, write the 
instructions on the board or 
read them out)

[Write]: 
Write  your ideas

[Share]: 
Share ideas with 
another person, whole 
class or presentation

[Instructions]: 
From teachers to 
students

[DVD]: 
Watch the DVD at this 
time to support your 
understanding

[Tips]: 
Ideas to help teachers

[Whole person]: 
Development of holistic 
children from the inside out

......

?

DVD

Introduction of Symbols
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Introduction Building an ESD Community: 
Involving all partners 

 ESD cannot be accomplished by 
one person or one school. ESD 
needs to be implemented with the 
cooperation and participation of all 
members in a community, home, 
and school. Building an ESD 
community is the key towards a 
sustainable future. 

An ESD community is one where all 
members in a community value 
life-long learning processes and 
are able to think critically and apply 
their  knowledge in  solv ing 
problems and developing in all 
aspects of culture, environment, 
economics and wellbeing. 

ESD is not something that is done 
just in ‘activities’ or ‘tools’ once a 
month or once a week. ESD needs 
to be interwoven into everyday life, 
every activity and also be a part of 
teachers’ planning and the whole 
school philosophy. It doesn’t 
necessarily take more time, but 
requires some changes to the way 
you think and teach now.

This booklet will focus on how to 
build an ESD community and weave 
ESD values and practice into daily 
teaching and life skills inside and 
outside the classroom. More 
specifically it provides teachers, 
principals and local educational 
authorities with more information 
and practical ideas on how to 
engage partners for education, the 
roles and responsibilities of all 
involved in making child-centred 
education a reality, and more detail 
on the learning process and how to 
improve daily practice of ESD 
through life skills education.

The practices (thinking and 
reflection, meditation, indigenous 
knowledge and dharma teaching) 
that are outlined in this chapter are 
designed to help teachers nurture 
the students’ head, hands and 
heart simultaneously, and engage 
youth in child-centred and holistic 
approaches to learning.

Child-Centred Learning and ESD

 Students are human beings that have the same learning ability as 
adults – they are not simply at school to be passive receivers of information. 
Learners should be able to acquire knowledge by themselves, be able to 
think critically, understand the learning process, be able to control their 
own emotions and a have peaceful and happy heart.
 
Teachers need to have a sense of awareness of who their students are, 
how they learn, what their home life is like and what their temperament 
is. They should nurture learners by showing an appropriate amount of 
care. Give them opportunities to learn by themselves according their 
learning ability and learn alongside students to develop them holistically 
- their head, hands and heart.

Engaging Partners for ESD

An ESD community seeks ways of developing and solving problems by 
integrating the knowledge from inside the community with modern 
technology outside. It can be identified by these activities:

1. Economic strengthening
2. Balancing the use of natural resources
3. Local knowledge and life skills transferring and adaptation into use
4. Participatory learning process—more learning outside of classroom  
 than inside
5. Cooperative networks

Essential to an ESD community is the co-operation and strengthening of 
the connection between the school, home and community. This means 
that the teachers and youth engage with parents and community members 
inside and outside the school. There is a culture of learning from each 
other and sharing and exchanging stories and experiences for mutual 
benefit.

DVD

[ 00:00 -1:55 ]
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Youth/Learners should:

◊	 be involved in the learning process – have ownership and be active
◊	 be able to think and express their thoughts freely 
◊	 learn from mistakes
◊	 be able to help others and make decisions and take action without 

harming themselves or others
◊	 share their daily experiences of learning with their family members at 

home
◊	 respect elders 

Schools should:

◊	 create an appropriate school atmosphere and environment – peaceful, 
empowering and promoting lifelong learning

◊	 create engaging, bright and interactive classroom spaces
◊	 facilitate learning inside and outside the classroom, and inside and 

outside the school 
◊	 design lesson plans which will nurture the development of the whole 

student as well as integrate real life experience in a variety of content 
areas

◊	 invite community members, parents and monks to teach indigenous 
knowledge and Dharma training

◊	 share stories of change and students’ process, products and progress, 
for example in a newsletter, parent meetings or exhibition

◊	 utilize parent groups or associations to share the school’s vision of 
education

Communities should:

◊	 interact and learn from schools
◊	 understand the vision of the school and have the same goal with the 

school towards ESD 
◊	 be a role model for life skills, happiness and mature behavior
◊	 transfer skills and indigenous knowledge to students and teachers
◊	 invite students and teachers to visit their organization, homes, 

temples, farms, or businesses for field trips to learn about their 
products or process 

◊	 provide opportunities to schools for students to volunteer or help the 
community

◊	 provide data on local knowledge of their community for students to 
learn from 

Home / Families should: 

◊	 be involved in the learning process of their children – for example, 
reflect with them and ask how their study is, what are their strengths 
and weaknesses, what is their favourite subject and why. Offer to help 
with homework or projects

◊	 understand the vision of the school and have the same goal with the 
school towards ESD – educate themselves about ESD values and mirror 
them at home

◊	 be a role model for life skills, happiness and mature behavior
◊	 meet regularly with the school to discuss their kids’ problems and 

plan ways to help solve those problems together (at home and school)
◊	 get involved in activities in school, in terms of transferring their own 

knowledge and skills to students and teachers. Offer to read to 
students, teach a cooking class or basket weaving skills – anything 
that you know how to do!

◊	 accompany students and teachers on field trips to get involved in 
school and community engagement

◊	 encourage children to get involved in real life activities in the 
community such as cultural practice, and at home such as help doing 
gardening, cooking, clean up the house, or taking care of older people 
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Tips: Roles of the teacher in 
child-centered learning 

The Learning Process: Incorporating 
life skills into daily practice for Education for 
Sustainable Development (ESD) 

A teacher should be:

A facilitator and observer: 

◊	 Suggest and support students to find answers and knowledge by 
themselves now and for the rest of their lives – teach how to find and 
evaluate information 

◊	 Give them a chance to make mistakes, learn from them and find their 
learning style in a supportive environment while they are young

◊	 Provide opportunities for co-operation as well as competition. Students 
should get to work in groups and help each other. They will gain 
values and empathy through co-operation and this type of behavior 
will radiate into the home and community.

◊	 Observe, notice and record students patterns of behavior, participation 
and attitudes to learning. Try to find the best in every student – 
students can have different strengths and academic skills are not the 
only factor. Evaluate each child according to the pace of their own 
learning and allow for self evaluation.

A role model (teachers’ actions can have a powerful impact 
on students):
 
◊	 Model behaviours and actions. Be a role model for life skills, happiness 

and mature behavior. For example, every day the teacher enters the 
classroom, they should be on time with a smiling face and talk with 
students in a caring way.

◊	 Actions speak louder than words, and mixed messages are confusing. 
Children notice everything around them – you are not only teaching by 
what you say.

Introduction

 Life skills refers to learning which focuses on acquiring knowledge, 
attitudes and skills (head, hand and heart). They support behaviors which 
enable students to take greater responsibility of their own lives and their 
ability to live together with others harmoniously. In addition, life skills 
education is designed help reinforce social skills in a culturally and 
developmentally appropriate way. It contributes to the promotion of 
personal and social development, and potential reduction of social 
problems.

General basic life skills include things such as personal hygiene and 
safety, planning skills, organization, thinking skills, relationship skills 
and morality.

Vocational life skills enable students to be productive contributors to the 
workforce or their communities, and include such skills as communication, 
business skills, problem solving and team work skills.

DVD [ 7:43 - 10:33 ]
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Life Skills and ESD

 To achieve ESD we need to train children to understand their ‘Heart’ 
(morals, emotions and character) , find an ‘inner peace’ and understanding 
of themselves from the inside out, and control their emotions wisely. 
Dharma teaching by monks or volunteering can help to instill core morals 
and help develop students’ spirit and sense of responsibility and giving. 
These are the first steps towards change, and that is why thinking, 
reflecting, meditation and Dharma teaching are key for sustainable 
development. 

 Wise citizens are necessary in building an ESD community and for a 
sustainable future. This requires various thinking skills which will help 
youth make right and good decisions logically and objectively. Thinking 
and reflection is a useful tool not only for listening to their hearts, but 
also improving analytical skills that can nurture students’ creative or 
critical thinking. There is a wealth of knowledge in Dharma teaching, 
learning outside the classroom, and indigenous knowledge lessons. 
Students study about their culture and they can learn with joy. At the 
same time a sense of caring their environment and economy will be 
nurtured, which is important for ESD. 

 When students’ are tuned into the ’voice of their heart’, they can 
connect their heart to their actions. With the knowledge and development 
of their head, as well as their heart, children will be able to put appropriate 
action into place to make the changes needed for a sustainable future. 
Thinking skills, Dharma teaching, service learning and indigenous 
knowledge will be the foundation of developing life skills. Students need 
to learn through variety of real practice/hands-on learning to make sure 
that students are able to apply knowledge and skills to real life situations. 

 

Culture is closely linked with people’s identity and the way they behave. 
We put emphasis on preserving indigenous knowledge and Dharma 
teaching as ways to connect students to their culture. Indigenous 
knowledge contributes to preserving and carrying on the tradition of Lao 
indigenous knowledge by interactions among students, community 
members and teachers. 

Through all the practices outlined in this booklet, students’ awareness of 
nature will improve, for example how to use natural products in cooking 
or arts, reflecting on their use of plastics, indigenous knowledge of local 
plants and ingredients, or pursuing environmental interests through 
volunteering or field trips.

The economic dimension of development is never far from people’s 
minds – but responsible consumerism and business practices can be 
nurtured through Dharma teaching or by seeing real life practices in local 
shops or businesses. In addition, when students create products inside 
or outside the classroom, they may be able to sell them back to the 
parents or communities, which teaches them basic business skills for the 
future while learning outside the classroom in a real life situation.

 All levels and members of society can be valuable resources for youth 
development, and learning can take place from any source, anytime and 
anywhere. By inviting special lecturers from the parents or community 
members, they will also have a chance to make a contribution towards 
developing students holistically. Indigenous Knowledge and Dharma 
teaching provide a chance for youth and adults to engage and learn 
together at school or in the community, in situations where all parties can 
benefit and learn something. Through meditation and reflection, students’ 
hearts will be developed and their sense of caring for others will be 
noticed at home and in the community.
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Thinking and Reflection Skills: 
Introduction 

 Thinking and reflection are an 
essential part of life skills in a 
changing world where creativity, 
s ee ing  th i ngs  f r om o the r 
perspectives, responsibility and 
logical thinking are highly valued 
and necessary. Thinking and 
reflection need to be trained in 
early childhood so children have 
time to know themselves and 
develop these skills for their future. 
Thinking critically is important in 
making the best decisions in life 
and taking responsibility for 
actions. 

Teachers shouldn’t govern the 
thinking of a child but provide 
d i r e c t i o n ,  s u p p o r t  a n d 
opportuni t ies  for  th ink ing. 
Encourage them to be responsible 
and make decisions by themselves 
in a responsible and logical 
manner. Family members also play 
an important role in modeling and 
guiding kids’ thinking in real life. 

Thinking and reflection can happen 
anytime! Try it at the start a lesson 
(review previous ideas or introduce 
new ones), middle of a lesson 
(check understanding) or end of a 
lesson (review/ summarize today’s 
ideas / summarize a topic / connect 
old topics to new topics). Each 
activity can be done in 5 minutes. It 
can be longer, but it doesn’t need 
to be. Reflection should be done a 
little bit each lesson, each day.  It 
doesn’t always have to be seen as 
another ‘activity’ – it is part of the 
c lass or  the lesson or  the 
conversation in the playground! 
Repetition is key.

When thinking and reflecting, 
students need to know that there 
are no wrong answers. The process 
is important and it is not a test. We 
don’t know what we think until we 
are given time and space to express 
it in a safe environment.  Students 
need to develop their heart and 
worry less about making mistakes.

 Mind mapping allows students to reflect on themselves and see 
connectedness between ideas. This activity contributes to improving self-
understanding and self-esteem. 

Implementation

[Required time]
◊	 15-30 mins (depends how deep the teacher wants it to go)
◊	 Do it at the start of a unit to see what students know already, or it 

implement this activity after finishing a new lesson or topic to 
summarize new ideas and connections.

[Materials]
◊	 paper and pencils

Practice: Mind Mapping

DVD

DVD

[ 2:41 - 3:40 ]

[ 1:55 - 2:41 ]

[Actions]

1.  Teacher poses a question or topic on the board

[For the teachers]

1.  Apply this activity when you want students to analyze 
themselves or a selected topic.

 
 The topic can be anything, but here’s some ideas:

•	  Connecting ideas between subjects in one week or one 
semester – eg. Maths and Science

•	  Connecting ideas from classroom subjects to Dek Asa 
activities – eg. Maths to woodwork, English to cooking etc

18  19
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•	  Connecting yourself to other students in the classroom

•	  Brainstorming what you know about a unit already

•	  Connecting yourself to subject / activity – how does it relate 
to you?

[Actions]

2. Students write the topic 
or question in a circle in 
the middle of the page

[Actions]

3.   Let students write down ideas / feelings and connect 
each one with a line.

[For the teachers]

3.   It does not have to look beautiful! Focus on the thinking, 
not perfect circles or drawings.

   Encourage students to write what they feel first, and then 
suggest them to think deeper than their initial ideas. Keep 
asking ‘Why?’ or ‘How are those things connected?” 

[Actions]

4.  Share the mind map with 3 to 5 people. Each learner has 
an opportunity to explain their mind mapping.

[For the teachers]

4.  Share only if you have time - you don’t always have to do 
this. You can check as you walk around or share by displaying 
the mind maps on the wall.

[Actions]

5. Teacher collects examples of mind maps for student portfolios

[For the teachers]

5.  
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Practice: Think Pair Share 

 Think Pair Share gives students 
va luable  t ime to  th ink for 
themselves and then share ideas 
with others. The activity promotes 
understanding through active 
reasoning and explanat ion, 
because students are listening to 
and sharing ideas. Think Pair Share 
encourages students to understand 
multiple perspectives.

Implementation

[Required time]
◊	 5- 10 minutes (depends how 

deep the teacher wants it to go)

[Actions]

1. Teacher poses a question or write a topic on the board

[For the teachers]

1.  This activity will be useful anytime. Anytime you ask a 
question, or you want students to think of ideas or have a 
discussion. 

 The topic can be anything related to your class, but it works 
better as a question:

 Eg. What are the causes of X?

 OR 

   Use the tip box on page X for some ideas for general 
reflection questions

[Actions]

2.   Give few minutes for students to think by themselves 
(quietly). 

[For the teachers]

2.   Teacher says: “Think by yourself (No talking)”

   This gives students TIME to think! (We don’t always know 
what we think immediately)

[Actions]

3.   Students take a few minutes to share in pairs

[For the teachers]

3.   Teacher says: “Share with the person next to you”

   Students have a chance to hear others ideas and get 
feedback on their own before having to share with the whole 
class. This helps build their confidence and hear other 
perspectives.

[Actions]

4.   Share in the whole group

[For the teachers]

4.   Teacher says: “Let’s hear some ideas. Who wants to 
share?”

   You don’t need to ask every student! Just ask 3 or 4 
examples. This gives students a chance to debate and discuss 
as a larger group. If some students never want to answer, call 
on them specifically so everyone has a chance.

......

......

......
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Tips: How to reflect? 
Some Example Questions 
Here are some example questions you can ask to reflect on 
any topic, anytime

◊	 How do you feel after the activity/ learning / lesson today?

◊	 Why do you feel this way?
◊	 What are you interested in?
◊	 What do you want to know more about?
◊	 What was difficult to understand?
◊	 What are your strengths and weaknesses?
◊	 Can you connect something in today’s lesson to your previous 

knowledge?

Practice: See Feel Wonder 

[ 3:40 - 4:48 ]

 See Feel Wonder encourages students to make careful observations 
and thoughtful interpretations. It helps stimulate curiosity and sets the 
stage for inquiry. This activity also helps students to get to know more 
about themselves by reflecting on their own feelings. 

Implementation

[Required time]
◊	 15-30 minutes (depends how deeply the teacher wants it to go)
◊	 Useful when you implement before learning a new unit because it gets 

students thinking and interested in the new ideas/topics

OR

◊	 Use it at the end of class to reflect on what you have studied that day 
or that week

[Materials]
◊	 Handout (if necessary)
◊	 Paper and pencils (if asking for written responses)

DVD
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[Actions]

1.   Distribute Handout or write it on the board.

[For the teachers]

1.   Can be done individually or in small groups of 3 or 4

[Actions]

2.   Students make an observation about an object or a class 

[For the teachers]

2.    It can be an object or it can be reflection on a class or 
activity - anything that is interesting / thought provoking / 
controversial / exciting

 [Examples]
 - Show a quote eg. 
 - Show a photo eg. 
 - Show a newspaper article
 - Talk about the day’s/week’s lesson eg. 
 - Show an object eg. 
 - Show a cartoon eg.
 - Reflect on class
 - Reflect on an activity

   This tool can be done as group work or individual 
reflection. If you want this activity as group work, make small 
groups of 4-5 students. 

 
 “I see….: What do you see? What kind of information can you 

get?”

 “I feel….: How do you feel about this?”

 “I wonder…: What questions do you have?”

   Responses can be written or spoken

[Actions]

3. Share responses

[For the teachers]

3.    Students write their answers down then share with the 
whole class. The teacher records all ideas on a poster (especially 
wonder questions) so that they are listed for all to see and 
return to during the course of study, or 

   Spoken responses only – share in a small groups or 
whole class

   Teacher should record the wonder questions to try and 
answer them during the semester, or use them for homework 
investigations

......
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Handout: See Feel Wonder Meditation and Dharma 
Teaching - Introduction 

1. See: I see…/ We see… (What do you see? What kind of 
information can you get?) 

2. Feel: I fee…./ We feel…. (How do you feel about this?)

3. Wonder: I wonder…/ We wonder… (What questions do 
you have?)

 Dharma teaching is beneficial to 
schools because it helps develop 
the children from the inside out, 
and they will know themselves 
better. They can find an inner 
peace and be calmer and ready to 
learn. It can help reduce the 
incidence of negative behaviors 
such as drugs or smoking, because 
when you train their hearts they 
will find more value in positive 
actions.

Implement ing chant ing and 
meditation in the mornings as an 
assembly or each teacher doing it 

in their own classroom helps 
students to awaken their ‘Heart’ 
before learning. Students will be 
able to calm down before learning 
and value quiet reflective time each 
day while finding peace in their 
mind and become more aware of 
their thoughts and breathing.

Learning about the teachings of 
Buddha will contribute to ESD. This 
is not a religious teaching, rather 
this is about life skills - how to see 
our lives clearly and how to live our 
lives in a more worthwhile way. 
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Practice: Daily Meditation 

Implementation

[Required time]
◊	 Meditation / chanting in the morning / in the beginning of a class 
◊	 5 – 10 minutes everyday
◊	 Encourage students to do the meditation at home or in the temple too 

(outside the classroom and more regularly) – introduce their families 
to this practice at home

[Materials]
◊	 Mats (if necessary)

Implementation

[Required time]
◊	 Try to implement this learning activity several times. For example, 

once or twice a month, because students need to implement what they 
learn in their actual life. It will be good to have some interaction 
among students and monks, or invite parents to join also.

◊	 30 minutes or more (ask the monks how long they require)

[Materials]
◊	 microphone, mats, paper, pens (ask the monks what they need)

Preparation
1. Contact the local monks and arrange a time that suits them and your 

school to come and run a Dhama session.

2. Prepare the space and materials (ask them if they need anything) and 
make sure the children are quiet and ready

[Actions]

1. Students sit on mats on the floor

[For the teachers]

1.    Can be in the assembly space or in each classroom

[Actions]

2. Students take deep breaths and close their eyes

[For the teachers]

2.   Teacher leads the chanting

   Ask students how they feel after the meditation. Suggest 
students compare their feelings before and after meditation.

   Ask students to try meditating by themselves once at day 
(at school, home or temple) – how do they feel when they do it?

[ 4:48 - 5:30 ]DVD

Practice: Dharma Teaching by 
Monks 

[ 5:30 - 6:10 ]DVD

......
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[Actions]

1.  Let the monks lead the session

[For the teachers]

1.   Teachers sit and watch the Dharma session but let the 
monks facilitate. Listen to the messages from the monks.

[Actions]

2.   Reflect with students sometimes about what they learned 
from the Dhama teaching 

[For the teachers]

2.   Use the reflection tool (for example – See Feel Wonder / 
Think Pair Share or Tips for reflection) 

   Whenever the time is appropriate inside or outside the 
classroom, try to make connections between the Dhama 
teaching, your lessons and the students’ lives.

Indigenous Knowledge: 
Introduction

 Indigenous knowledge training 
opens students’ minds and skills to 
local traditions and helps to 
preserve local community and 
national customs.

The benefits of this as an ESD 
practice are numerous. It helps 
students to know the culture and 
values of  their  community, 
encourages interactions among 
students,  teachers and the 
community, raises awareness and 
involvement in education, and 
develops the whole child (Head, 
hands and heart).

This activity should be continued 
long term, so that learners will be 
able to gain and develop skills over 
time. Moreover, the more they 
learn, the more they will be able to 
understand and find value in 
indigenous knowledge.

The teacher funct ions as a 
facilitator and guide for community 
members (if invited) to make the 
learning activity more worthwhile, 
and as a leader in the reflection 
process after the activity.
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[Actions]

1. Introduction
 Students think about why learning indigenous knowledge is 

important.

[For the teachers]

1.   Use one of the reflection tools, such as Think Pair Share. 
Try to find connections between students’ lives and the activity

   Ask students:

 “What is indigenous knowledge? Why is it important?”

[Actions]

2. Activity
 Introduce the activity and the community member or parent 

who has come to help.

 Students do hands on practice with the skills.

[For the teachers]

2.   Let community members be facilitators. The role of 
teacher in this time is supporting adults and learners. 

   If there is a product, display it for parents and other 
students to see. If it is able to be sold, set up a stall to sell the 
product when parents pick up their kids.

Practice: Indigenous Knowledge 
Activities 

[ 6:10 - 7:43 ]DVD

Implementation

[Required time]
◊	 7th hour, extra-curricular activity time
◊	 Minimum 40 – 45 minutes – can also be longer for more complex 

activities (many sessions may be needed)

[Materials]
◊	 Depends on the activity

Preparation
1. Ask community members or parents to be a special lecturer for 

indigenous knowledge. When you ask for help, try to explain the 
purpose of the activity and expected outcomes including an 
explanation of creating ‘ESD Community’

 OR

 If you have special skills of your own, use these and facilitate the 
activity yourself.

2. Select a few hands on experiences that all learners can participate in 
and enjoy.

 For example: Lao traditional cooking, crafts with nature, painting, 
playing Lao instruments, Lao dance, making mats

......
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[Actions]

3. Follow up

   Reflect on the activity and share ideas

[For the teachers]

3.   Do a reflection activity and let students describe how 
they felt, find and learn from the activity. Use a reflection tool 
such as See Feel Wonder or use the tips box

   Can be written or spoken reflection

   Share students’ impressions to the community member 
or parent who came for the activity. They will feel happy and be 
enthusiastic about the school and education in general.

Ideas for Evaluation

◊	    Evaluation should be ongoing – try to record regular thoughts – 
scores, observations, products – for every student so you can see their 
progress. Evaluation does not always mean testing

◊	    Evaluation can be formal (testing) or informal (evaluating 
products, observing behaviors, participation and attitudes, homework, 
group work, or evaluating daily activities and skills)

◊	    Students can also assess themselves or each other. Ask them to 
reflect on their work and their progress. They can give a score or 
comments and reflect on their own strengths and weaknesses in 
terms of skills, ideas, participation or attitude. This involves them 
more in the learning process.

Here’s some ideas to keep track of student progress:

◊	 Make a student portfolio. Collect the mind mapping, reflections or any 
product of student work after the activity and file these. This is 
important for you to be able to see developments in students’ skills 
and thinking.

◊	 Create an evaluation chart or table and keep it with you - record 
comments or grades in it at least once a week

◊	 Observe learners discussions, participation and interactions with you 
and other students both inside and outside the classroom

   Here are some observation points you can use:

◊	 Are all students involved in discussions?
◊	 Do students volunteer answers and participate actively or do you always have to 

push them to participate?
◊	 Do students smile and seem happy to be studying? How is their body language in 

class? 
◊	 Do students try to listen to opinions from others?
◊	 Do students ask questions? Are their questions thoughtful?
◊	 Are students happy to work in groups or do they like to be alone?

◊	 Do students try to do things independently or do they always need direction?

◊	    It is difficult to evaluate if you only do it once, so try to practice 
several times and become a careful observer.
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 This booklet has focused on 

how to build an ESD community 

and weave ESD values and practice 

into daily teaching and life skills 

inside and outside the classroom. 

We have given some practical 

suggestions for building and 

maintaining an ‘ESD Community’ 

so that each part of the home, 

school and community triangle can 

w o r k  o n  i m p r o v i n g  t h e i r 

involvement in education. We have 

given some tools for implementing 

ESD through the holistic practices 

of Reflection, Meditation, Dhama 

T r a i n i n g  a n d  I n d i g e n o u s 

Knowledge. These will be useful 

tools when the school conducts 

activit ies for the 20% extra 

curriculum. 

ESD is not replacing the current 

education model, rather it can be 

integrated and build on the 

curriculum and five pillars of Lao 

education system to make a 

stronger and more well-rounded 

a p p r o a c h .  B y  d e v e l o p i n g 

holistically, students will be able to 

have a chance to change themselves 

and create sustainable development 

in a balanced way.

 3938




